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Emergent Design: Preparing Leaders for Schools Today and Tomorrow 

As the policy and societal expectations of schools evolve, the skills, knowledge, and 

dispositions required of school principals must change.  Much like preparation programs in 

teacher education, university programs designed to prepare aspiring administrators for the 

complex task of the principalship have been under continued national, state, local, and individual 

scrutiny.  The popular media indicate a negative view of university preparation programs for 

school leaders.  The criticism of the perceived disconnect between what happens in principal 

preparation programs and the real world of school leadership has been well documented 

(Lashway 2003; Murphy, 1992) prompting Levine (2005) to state that most preparation 

programs for school leaders range from “inadequate to appalling.”  The following statement 

captures the sentiment of many who criticize principal training programs: 

 “Not only is it difficult to attract qualified candidates, but the training candidates  

receive from administrator preparation programs is often inadequate, and ongoing professional 

development is episodic at best.  Many university programs are not closely aligned with the 

instructional and real world demands principals face.”(Phi Delta Kappan, Tirozzi, February 

2001, p.437) 

Linking classroom instruction and theory to relevant practice in principal training  

programs is a problematic issue.  University program directors, professors and principals in the 

field have sought ways to resolve the problem.  This paper describes the efforts of East 

Tennessee State University and two school districts, the Greeneville City Schools and the 

Kingsport City Schools, working with Southern Region Educational Board (SREB) to design an 

effective principal training program based upon a philosophy of emergent curriculum and 
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continuous program design. This paper further describes plans to assess the impact of this 

redesign on the graduates and the schools they serve.   

The partnership program between the Greeneville City Schools, Kingsport City Schools, 

and East Tennessee State University, (Greene-King Partnership), has influenced changes in the 

requirements for principal training programs by the Leadership Redesign Commission created by 

the Tennessee State Board of Education. It serves as one of two model programs for the state. 

The University of Memphis provides the other model. These models will serve to guide 

universities and colleges across our state and other states in redesigning their principal training 

programs. The initial Greene-King Partnership is a three year program that started in Fall 2005. 

Currently the partnership is working to expand membership to all Northeast Tennessee School 

Districts and make the partnership a permanent program for principal training in these Districts. 

Partnership Program Philosophy 

The partnership program is designed to develop P-12 principals who understand that their 

role in school is to create conditions that enable the development of the knowledge, skills, and 

attributes that will enable students to become self supporting, engaged citizens who value 

learning and live in a world we do not yet fully know.  The partners believe that the school 

principal must be an ethical and moral advocate for each student and all students, each teacher 

and all teachers, each parent and all parents, her or his school and all schools.  Therefore, the 

principal must recognize that each individual and each group within his sphere of influence has 

assets to be developed and shortcomings to be overcome.  The principal’s job is to assist in the 

development of those assets and in overcoming those shortcomings.  To develop the tools for this 

work our program seeks to: 
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1. Weave an up to date knowledge in the fields of leadership, human development, human 

motivation, human learning, education philosophy, education politics, education law, and 

education history, while understanding that knowledge in each of these areas is incomplete and 

changing.   

2. Engage candidates in: (individual and group) assignments and activities; and a variety of 

internship and reflective experiences that provide the depth and breadth of knowledge that is best 

acquired through experience and analysis.  

3. Generate trusting relationships between and among students, faculty members, and 

mentors that allow for deep examination of issues and problems. 

4. Provide opportunities to observe, participate, and then lead efforts to improve teaching 

and learning in schools.   

The Challenge 

   A 2001 Public Agenda survey found that 69 percent of principals and 80 percent of 

superintendents believed that typical leadership programs “are out of touch with the realities of 

what it takes to run today’s school district” (Farkas, Johnson, Duffett, Foleno, and Foley, 2001).  

Moreover, it was the opinion of 85 percent of the surveyed principals and superintendents that 

overhauling principal preparation programs would help improve school leadership. 

Other than studies evaluating the different dimensions of leadership programs, there have 

been few that reflect any conclusions about the overall effectiveness of leadership programs and 

principal effectiveness (Wildman, 2001).  According to McCarthy, (2002) research has found no 

correlation between leadership programs and principal effectiveness.  Lashway (2003) states that 
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most of the discussion over principal training programs is based on small-scale studies and 

surveys with commentary on best practices based on professional judgment. 

The dilemma for university programs is striking the balance between academic knowledge and 

practical experience.  Murphy (2001) posits that placing academic knowledge at the center of 

programs is self-defeating because no matter how the knowledge is presented there is still the 

dilemma of  how to bridge the gap between theory and practice.  Daresh (2002) notes the 

limitations and benefits of both academic knowledge and experience. He argues that academic 

knowledge provides a common language and conceptual framework for aspiring principals, but 

that it is only part of what principals need to know.  He further argues that field-based knowledge 

has practical value, but is experienced based on existing practices instead of needed reforms.  

Emerging Practices 
 

The ETSU program has gone through frequent revisions beginning in the early 1990’s. 

However, participation in the partnership has taught university faculty members some very 

important lessons. It has become clear that changes in society, school policy, and knowledge 

about teaching and learning have become such dominant forces that we can no longer afford to 

redesign our program every few years. We have learned that redesign must be an on-going 

continuous process that capitalizes on available resources. These resources include improved 

knowledge about teaching, learning, motivation, and leadership. But just as important are the 

unique resources that individual cohort students, mentors, and others, in the districts bring to the 

program. Therefore, our program has evolved into a continuously emerging and evolving system.  

Our partnership is based upon program change, guided by recognition of the values contained 

in the ISSLC and Tennessee State Educational Leadership Standards, and emerges from the 

individuals participating, and schools served. The program design places high value in an 
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ongoing process for program renewal dependent upon frequent interaction and feedback between 

program coordinator, faculty members, district partners, intern mentors and interns. Together 

these participants continue to support and modify the program throughout the two year program. 

The East Tennessee Partnership is organized as follows around four essential groups: cohort 

members, mentoring committee, design team, and steering committee. Cohort members are the 

students in each cohort. They engage as designers of their own learning. They provide feedback 

to each other, to their mentors and the design team members (instructors) for each course. The 

mentoring committee is made up of mentors and steering committee members. They individually 

and collaboratively design learning experiences for the interns. The design team as the name 

suggests identifies topics for study in each course, the order of course offerings, and generates 

appropriate internship activities for each course. Membership includes instructors, mentors, and 

steering committee members. This arrangement providing for multiple levels of interaction and 

feedback encourages the development of consensus based upon the experiences and creativity of 

each individual and each group.  

Some examples of this engagement follow: 

1. Program course content and order of course delivery are redesigned by the design 

team for each cohort. 

2. Program interns and the design team redesign the internship manual. Modifications 

are made for each cohort. 

3. Extensive opportunities for interns to observe, participate in, and lead school 

improvement in mentor designed internship activities. 

4. Students have opportunities to design and implement school improvement activities 

related to university class topics while serving as members of teams of organizational 
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development specialists providing services to outside school and school leadership teams as a 

product of student team relationships developed with area schools. These student teams, 

operating as organizational development specialists serve as resources for research, analysis, 

planning, and implementation of school improvement initiatives to area principals and school 

leadership teams. These organizational development activities provide the core field activities for 

each cohort. Consequently, each cohort group develops a unique relationship with and provides 

leadership services to an area schools.  

5. Recent program graduates who are now working as school principals make frequent 

presentations to candidates, including serving as classroom instructors, about aspects of their 

work and serve as mentors and models for candidates to shadow. 

6. An electronic portfolio format (ePortfolio) has replaced the traditional paper/binder 

portfolio requirement. The ePortfolio presentation represents an important milestone in each 

candidates program.  Prior graduates assist candidate ePortfolio development by presenting 

workshops on format and presentation of their portfolios as examples. 

7. Each candidate is required to pass the School Leaders Licensure Examination prior to 

completion of the program. 

Internship and Field Experiences 

The university has a responsibility to create relevant field experiences tied to course content 

and to require internship experiences that are standards based.  Murphy (1992) emphasized that 

the students gain the most valuable knowledge from on-going field work.  Daresh (2002) notes 

the limitations and benefits of both academic knowledge and experience. He argues that 

academic knowledge provides a common language and conceptual framework for aspiring 

principals, but that it is only part of what principals need to know.  He further argues that field-
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based knowledge has practical value, but is experienced based on existing practices instead of 

needed reforms.  The internship must match the demand in education, built on relationships with 

rigor and relevance.  

The opportunity for supervised practice while studying theory, concepts, and skills of 

leadership is the optimum for refining practice.  The internship is a safe way to get one’s feet wet 

and has value to all involved:  the intern, the mentor, the university instructor, the school and 

school district. 

The intern benefits in many ways.  There are practical experiences that are not available to 

teachers that become available during an internship.  This is the behind the scenes view that is 

routine for practicing administrators.  The opportunity to practice under the supervision of the 

mentor is confidence building.  Perhaps the greatest aspect of the internship is the knowledge 

that can come only from working side-by-side with a mentor, the tacit knowledge that the mentor 

bestows as he/she works shoulder to shoulder with the intern. 

The benefits for the mentor are valuable, too.  There is the obvious benefit of the extra pair of 

hands to do the work that is part of being an administrator, but many of the benefits are more 

subtle.  The availability of an intern provides time to expand the work of the 

mentor/administrator.  The intern can assume some responsibilities freeing the mentor’s time for 

work that has been pushed aside or the intern can be assigned those tasks that have been 

preempted by the life of school.  The rich dialogue between mentor and intern also brings to the 

surface and makes concrete that tacit knowledge that comes from practice.  When the intern asks 

the why behind some actions, the mentor articulates knowledge and beliefs.  This articulation 

refreshes concepts and beliefs in the mentor’s mind.  Another significant benefit for the mentor is 
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the intern can keep the mentor current on research and trends in leadership and curriculum as 

he/she shares what is being read and discussed in class.  

There is benefit to the partner districts, too.  As current research is applied in schools by 

interns, the schools remain informed about emerging trends.  The extra minds and hands working 

with the mentor administrators increase quality of leadership in schools.  The dialogue with 

university partners informs both of needs and responses to those needs. 

High quality graduates are obvious benefits to the university.  The relationships with partner 

districts provide rich internship experiences for students.  Service to the community is central to 

the mission of universities and service is provided to the community through internship and field 

experiences of students.  The opportunity to observe theory in practice keeps university 

professors grounded and relevant to the real work of public education. 

It became important that field experiences be developed in conjunction with the needs of 

the aspiring administrators, our informed practice, and the objectives of the six courses in the 

Administrative Endorsement program.  Furthermore, we determined that the aspiring 

administrators and the principals and central office administrators in our service area should 

assist in the development of those relevant experiences.  These experiences are distinct from 

those of the required internship that is part of the Administrative Endorsement program 

requirement.  We wanted our aspiring administrators to receive valuable knowledge and 

experience in the real-world of the principalship, with the support of the university and 

practicing principals.   The design team created a form to use in planning (Appendix A). Murphy 

(1992) emphasized that the students gain the most valuable knowledge from on-going field work.  

It was our goal to link university course objectives and practical problem solving skills to the 

continuing process of leadership development throughout the six semesters in the program.  An 
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important consideration was the development of opportunities that would enable aspiring 

administrators to develop their individual capacity for problem solving and leadership skills 

based on their developmental and experiential level.  Although there was a commitment to these 

goals, there was no structured plan for the redesign or implementation.  The actual process 

became one that developed over time as we became more knowledgeable and interacted with 

stakeholders.  Seizing the teachable moments and taking advantage of opportunities our 

emergent design gained momentum. 

 As each course has been redesigned with a focus on learning objectives, outcomes, and 

experiences, both in and out of the university classroom, a pattern for implementation evolved 

which is reflective of our redesign work.  Because knowledge and skills evolve along with 

continuing policy changes it is imperative that our redesign reflect that evolution in a process we 

call emergent design.  At regular intervals, input is provided from the aspiring administrators 

(students) in the partnership cohort and practicing principals and central office administrators 

from two school districts in our service area.   At the beginning of each course, the university 

professor and the aspiring administrators (students) develop a flexible plan for learning within 

the parameters of the course requirements.  There are opportunities for assessment and 

redevelopment of the plan (emergent design) at intervals during each semester course.  One of 

the culminating activities of each course is the evaluation of the process and plan by the 

professor, students, and the cooperating principal in whose school the learning opportunities are 

provided.   Recommendations are made for future implementation.   

From Portraiture to Consulting 

 An additional component has been added that enriches the experience for students, 

provides benefit for partner districts, and assists high need/low resource schools. A case study, 
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Portaiture, has been part of the first course in Administrative Endorsement program.  Students  

pre-plan the study utilizing ISSLC Standards and Tennessee Standards, and SREB critical 

success factors as a guide.  For the Greene-King Cohort, the process of developing the plans to 

extend the Portraiture assignment began at the end of the first course.  These ten students in the 

had established good working relationships in and outside of the university classroom and there 

was an element of trust already evident.  Therefore, it was a logical exercise for students to 

design the extension of the study as it related to each of the subsequent courses.  Students aligned 

the ISSLC Standards, Tennessee Standards, and SREB Factors for Critical Success with course 

objectives.  In addition, students  prioritized areas in which they needed to develop further 

decision-making skills and sought to incorporate those into the process.  And, finally, students 

matched those considerations to what the determined the needs of the portraiture school, and 

more importantly, to their own expertise.  A leader was chosen to be the liaison between the 

class and the cooperating principal of the portraiture school.  The communication between the 

student-leader and the school principal was critical to the success of the on-going project(s).  

Periodic communication among the university professor, school principal, and student-leader 

kept the project aligned with goals set for the portraiture school and the university classroom.  

This resulted in professional development opportunities for the portraiture school as well as 

some product development for use in the school.   

Emerging Design 

 As a result of Greene-King experience, each course has been redesigned to include 

relevant field experiences, a piece of the “portraiture” experience, and specific internship 

activities tied to ISLLC standards.  This project builds from attending a board meeting in the 

district assigned, moving to a community mapping project for assigned schools, to portraiture of 
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assigned schools, to selecting “cohort” school for ongoing work.  Each cohort imprints the 

process and each project is unique.  As the partnership expands to all school districts in 

Northeast Tennessee, the opportunities expand for leading school improvement in real settings as 

part of training for the Principalship. 

Evaluation 

 There as several aspects of assessment embedded in the emergent design of the program.  

Students provide feedback on courses and experiences embedded in those courses.  The design 

team provides feedback on field experiences, internships, and new skills and knowledge needed 

for practitioners.  The real question is how does this training impact school leadership when 

these students become principals.   

 SREB will follow the students in this cohort, collecting data to determine effectiveness of 

preparation and leadership.  The Educational Leadership Department of East Tennessee State 

University will also be following these students, previous students and future students.  Surveys 

of teachers in schools lead by ETSU prepared principals will be conducted on a periodic basis 

using ISLLC standards as the basis for the survey (see Appendix B).  The principals will 

complete a self-assessment using a survey of the same standards (see Appendix C).  Focus 

groups will also be a part of the data collection.   
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ISLLC and Tennessee Instructional Leadership Standards Based 
Recommended Internship Experiences 

 
Aspiring Administrator: ____________________________________ 
 
Mentor:     ____________________________________ 
  

ISLLC Standard I:  The Vision of Learning:  A school administrator is an educational leader who 
promotes the success of all students by facilitating the development, articulation, implementation, 
and stewardship of a vision of learning that is shared and supported by the school community. 
TN Standard A:  Continuous improvement:  Implements a systematic, coherent approach to bring 
about continuous growth in student achievement. 
TN Standard B:  Culture for Teaching and Learning:  Creates a school culture and climate based 
on high expectations that are conducive to the success for all students. 

 

Dates/ 
Level * 
No.  Hours 

Type of 
Docu-
mentation 

Critical Desirable  

   X   1.   Principal for the day 
  X    2.   Analyze test data to improve instruction 
  X    5.   Analyze data & address student issues & needs 
  X    6.   Organize & facilitate data analysis & plan with the staff 

   X   7.   Lead a textbook adopting process 
   X 15.  Chair the school improvement team 
   X 17.  Chair a team that is writing a grant 
   X 18.  Conduct a needs assessment 

 
 
ISLLC Standard II:  The Culture of Teaching and Learning: 
A school administrator is an educational leader who promotes the success of all students by 
advocating, nurturing, and sustaining a school culture and instructional program conducive to 
student learning and staff professional growth. 
TN Standard C:  Instructional Leadership and Assessment: 
Facilitates instructional practices that area based on assessment data and continually improve 
student learning. 

 

Level/ 
No. Hours 

Type of 
Docu-

mentation 

Critical Desirable  

  X    1.   Professional development preparation 
   X   3.   Plan a school-sanctioned event 
   X   4.   Analyze attendance rate & create an improvement 

plan 
  X    7.   Suggest effective teaching strategies 

   X   9.   Plan a classroom lesson with a new teacher 
  X  14.  Colleague sharing session of best practices 
  X  15.  Collaborate with instructional staff to identify & 

assess at-risk students’ needs 
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   X 16.   Attend a superintendent’s administrative meeting   
  X  18.   Create inclusive learning communities 
  X  19.   Investigate root causes affecting student achievement 

level 
   X 23.   Participate in an accreditation visitation 
   X 24.   Orient new staff members 
   X 25.   Develop a plan of supervision for regular & special 

school situations 
  X X  26.   Arrange the opening and/or closing of school 
   X 27.   Serve as a summer school principal 
  X  28.   Design & implement study groups 
   X 29.   Coach beginning teachers  
  X  30.   Conduct walk-throughs & informal visitations 
   X 33.   Review distribution of grades 
   X 34.   Audit the effectiveness of professional development 

within own school 
   X 35.   Chair the school professional development 

committee 
 
 

 
ISLLC Standard III:  The Management of Learning:  A school administrator is an educational 
leader who promotes the success of all students by ensuring management of the organization, 
operations, and resources for a safe, efficient, and effective learning environment. 
TN Standard E:  Management of the Learning Organization:  Facilitates learning and teaching 
through the effective management of building, fiscal, and technological resources. 

 

Level/ 
No. Hours 

Type of 
Docu-

mentation 
Critical Desirable  

   X   1.  Prepare accountability reports for local, state, & 
federal compliance 

  X    2.  Be accountable for & distribute standardized 
testing materials 

   X   3.  Assist in the appeal process for a student 
  X    4.  Plan & conduct a faculty meeting 
  X    5.  Conduct a parent-student-teacher meeting 
  X    7.  Assist in budget preparation 
  X  10.  Conduct a safety audit 
  X  11.  Oversee building maintenance 
  X  13.  Master schedule preparation 
  X  15.  With administrative & teacher approval, complete 

a new teacher observation 
   X 17.  Find funding sources for individual student needs   
  X  18.  Support high expectations for student behavior 
  X  19.  Develop proactive strategies for intense student 

academic support 
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  X  21.  Monitor attendance & truancy 
   X 23.  Design, develop, & implement a staff 

development program 
  X  25.  Participate in the hiring/selection process 
  X  28.  Develop & present study of incidence & source of 

discipline problems 
  X  32.  Administer student recognition, graduation, or 

some other program 
   X 34.  Review & revise school handbook 

  X  35.  If in accordance with school policy, evaluate the 
school nurse, counselors, or office personnel or some 
other non-teaching position    

  X  37.  Work with teachers needing improvement 
  X  38.  Disaggregate student assessment data 

   X 39.  Discuss unwritten rules, procedures, & 
expectations with appropriate personnel 

 
 
 
ISLLC Standard IV:  Relations with the Broader Community:  A school administrator is an 
educational leader who promotes the success of all students by collaborating with families and 
community members, responding to diverse community interests and needs and mobilizing 
community resources. 
TN Standard G:  Diversity:  Responds to and influences the larger personal, political, social, 
economic, legal and cultural context in the classroom, school, and the local community while 
addressing diverse student needs to ensure the success of all students. 

 

Level/ 
No. Hours 

Type of 
Docu-

mentation 
Critical Desirable  

   X   1.  Develop a program for school-community 
relations 

   X   2.  Work with PTSA for “activity-a-month” event 
   X   3.  Involve family, business, and/or community 

members in a school-wide project 
   X 11.  Establish community, business, institutional, 

and/or civic partnerships   
  X  12.  Facilitate constructive conversations on student 

learning & achievement 
   X 13.  Write a bulletin and/or newsletter for parents & 

community   
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ISLLC Standard V:  Integrity, Fairness, and Ethics:  A school administrator is an educational 
leader who promotes the success of all students by acting with integrity, fairness, and in an ethical 
manner. 
TN Standard F:  Ethics:  Facilitates continuous improvement in student achievement through 
processes that meet the highest ethical standards and promote advocacy and/or political action 
when appropriate. 

 

Level/ 
No. Hours 

Type of 
Docu-

mentation 
Critical Desirable  

  X    1.  Oversee IEP/causality meeting 
   X 10.  Observe appeals/expulsion hearing 
 
 
           
ISLLC Standard VI:  The Political, Economic, Legal, & Cultural Context:  A school 
administrator is an educational leader who promotes the success of all students by understanding, 
responding to, and influencing the larger political, social, economic, legal, and cultural context. 
TN Standard G:  Diversity:  Responds to and influences the larger personal, political, social, 
economic, legal and cultural context in the classroom, school, and the local community while 
addressing diverse student needs to ensure the success of all students. 

 

Level Type of 
Docu-

mentation 
Critical Desirable  

   X   1.  Plan a school-wide cultural/educational 
celebration 

   X   6.  Study & implement district-wide policies on  a 
school issue 

   X   9.  Submit an article for publication 
   X 12.  Lead a student due process hearing 
 
 
Levels of Experience: 
O- observe 
P-  participate 
L-  lead 
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SELF - ASSESSMENT  
 
INSTRUCTIONS 
Circle the number below that best reflects your perception of your current level of 
competency with each item.  
         A score of 4 represents outstanding competency. 
         A score of 3 represents satisfactory competency. 
         A score of 2 represents limited competency or experience. 
         A score of 1 represents no competency or experience. 
 
ISLLC Standard 1. An education leader promotes the success of every student by  
facilitating the development, articulation, implementation, and stewardship of a 
vision of learning that is shared and supported by all stakeholders.  
ELCC Standard 1.  Educational leaders have the knowledge and ability to promote 
the success of all students by facilitating the development, articulation, 
implementation,  and stewardship of a school or district vision of learning 
supported by the school community.  
TN Standard A: Continuous improvement:  Implements a systematic, coherent 
approach to bring about continuous growth in student achievement.  
TN Standard B: Cultur e for Teaching and Learning:  Creates a school culture and 
climate based on high expectations that are conducive to the success for all 
students.  
 
Assess your knowledge and understanding of: 
 
Learning goals in a pluralistic society     1   2   3   4    
The principles of developing and implementing strategic plans  1   2   3   4     
Systems theory        1   2   3   4    
Information sources and data collection     1   2   3   4    
Data analysis         1   2   3   4    
Effective communication       1   2   3   4    
Effective consensus-building and negotiation skills   1   2   3   4    
Creation of a high performance learning culture    1   2   3   4    
 
Assess the degree to which you engage in activities that  
demonstrate your belief in and commitment to: 
 
The educability of all        1   2   3   4    
A school vision of high standards of learning    1   2   3   4    
Continuous school improvement      1   2   3   4    
The inclusion of all members of the school community   1   2   3   4     
Ensuring that students have the knowledge, skills, and         
  values needed to become successful adults    1   2   3   4    
A willingness to continuously examine one's own  
  assumptions, beliefs, and practices     1   2   3   4    
Doing the work required for high levels of personal  
  and organizational performance.      1   2   3   4    
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ISLLC Standard 2. An education leader promotes the success of every student by  
advocating, nurturing, and sustaining a schoo l culture and instructional program 
conducive to student learning and staff professional growth.  
ELCC Standard 2.  Educational leaders have the knowledge and ability to promote 
the success of all students by promoting a positive school culture, providing a n 
effective instructional program, applying best practice to student learning, and 
designing comprehensive professional growth plans for staff.  
TN Standard C:  Instructional Leadership and Assessment:  Facilitates instructional 
practices that are based on assessment data and continually improve student 
learning.  
 
Assess your knowledge and understanding of: 
 
Student growth and development      1   2   3   4    
Applied learning theories       1   2   3   4    
Applied motivational theories      1   2   3   4    
Curriculum design, implementation, evaluation, and refinement  1   2   3   4    
Principles of effective instruction      1   2   3   4    
Measurement, evaluation, and assessment strategies   1   2   3   4    
Diversity and its meaning for educational programs   1   2   3   4    
Adult learning and professional development models   1   2   3   4    
Positive discipline techniques change theory    1   2   3   4    
The role of technology in promoting student learning and  
  professional growth        1   2   3   4    
School cultures 
The change process for systems, organizations, and individuals  1   2   3   4    
 
Assess the degree to which you engage in activities that  
demonstrate your belief in and commitment to: 
 
Student learning as the fundamental purpose of schooling  1   2   3   4    
The proposition that all students can learn     1   2   3   4    
The variety of ways in which students can learn    1   2   3   4    
Life- long learning for self and others     1   2   3   4    
Professional development as an integral part of  
  school improvement       1   2   3   4    
The benefits that diversity brings to the school community  1   2   3   4    
A safe and supportive learning environment    1   2   3   4    
Preparing students to be contributing members of society  
Focus on student learning and protection of instructional time 
Celebrating success and acknowledging failures 
Communication as a means of motivation and improvement  1   2   3   4    
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ISLLC Standard 3. An education l eader promotes the success of every student by  
ensuring management of the organization, operation, and resources for a safe, 
efficient, and effective learning environment.  
ELCC Standard 3.  Educational leaders have the knowledge and ability to promote 
the  success of all students by managing the organization, operations, and 
resources in a way that promotes a safe, efficient, and effective learning 
environment.  
TN Standard E: Management of the Learning Organization:  Facilitates learning and 
teaching throug h the effective management of building, fiscal, and technological 
resources.  
 
Assess your knowledge and understanding of: 
 
Theories and models of organizations     1   2   3   4    
The principles of organizational development    1   2   3   4    
Operational procedures at the school and district level   1   2   3   4    
Principles and issues relating to school safety and security  1   2   3   4    
Human resources management and development    1   2   3   4    
Principles and issues relating to fiscal operation of  
  school management       1   2   3   4    
Principles and issues relating to school facilities and  
  use of space         1   2   3   4    
Legal issues impacting school operations     1   2   3   4    
Current technologies that support management functions 
Formal and informal Leadership      1   2   3   4    
 
Assess the degree to which you engage in activities that  
demonstrate your belief in and commitment to: 
 
Making management decisions to enhance learning  
  and teaching         1   2   3   4    
Taking risks to improve schools      1   2   3   4    
Trusting people and their judgments     1   2   3   4    
Accepting responsibility       1   2   3   4    
High-quality standards, expectations, and performances   1   2   3   4    
Involving stakeholders in management processes    1   2   3   4    
A safe environment        1   2   3   4    
Mobilizing community resources to support the school mission  1   2   3   4    
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ISLLC Standard 4.  An education leader promotes the success of every student by  
collaborating with faculty and community members, responding to diverse 
community interests and needs, and mobilizing community resources.   
ELCC Standard 4.  Educational leaders have the knowledge and ability to promote 
the success of all studen ts by collaborating with families and other community 
members, responding to diverse community interests and needs, mobilizing 
community resources.  
TN Standard G:  Diversity:  Responds to and influences the larger personal, political, 
social, economic, leg al and cultural context in the classroom, school, and the local 
community while addressing diverse student needs to ensure the success of all 
students.  
 
Assess your knowledge and understanding of: 
Family and community engagement 
Emerging issues and trends that potentially impact the  
  school community        1   2   3   4    
The conditions and dynamics of the diverse school community  1   2   3   4    
Community resources       1   2   3   4    
Community relations and marketing strategies and processes  1   2   3   4    
Successful models of school, family, business, community,     
  government, and higher education partnerships.    1   2   3   4`  
     
Assess the degree to which you engage in activities that  
demonstrate your belief in and commitment to: 
 
Schools operating as an integral part of the larger community  1   2   3   4   
Collaboration and communication with families    1   2   3   4    
Involvement of families and other stakeholders in school  
  decision-making processes       1   2   3   4    
The proposition that diversity enriches the school    1   2   3   4    
Families as partners in the education of their children   1   2   3   4    
The proposition that families have the best interests of  
  their children in mind       1   2   3   4    
Resources of the family and community needing to  
  be brought to bear on the education of students    1   2   3   4    
An informed public        1   2   3   4    
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ISLLC Standard 5.  An education leader promotes the success of  every student by  
acting with integrity, fairness, and in an ethical manner.  
ELCC Standard 5.  Educational leaders have the knowledge and ability to promote 
the success of all students by acting with integrity, fairly, and in an ethical 
manner.  
TN Standard F:  Ethics:  Facilitates continuous improvement in student achievement 
through processes that meet the highest ethical standards and promote advocacy 
and/or political action when appropriate.  
 
Assess your knowledge and understanding of: 
 
The purpose of education        1   2   3   4    
The role of leadership in modern society     1   2   3   4    
Various ethical frameworks and perspectives on ethics   1   2   3   4    
The values of the diverse school community    1   2   3   4    
Professional codes of ethics       1   2   3   4    
The philosophy and history of education     1   2   3   4    
 
Assess the degree to which you engage in activities that  
demonstrate your belief in and commitment to: 
 
The ideal of the common good      1   2   3   4    
The principles in the Bill of Rights      1   2   3   4    
The right of every student to a free, quality education   1   2   3   4    
Bringing ethical principles to the decision-making process  1   2   3   4    
Subordinating one's own interest to the good of  
  the school community       1   2   3   4    
Accepting the consequences for upholding one's  
  principles and actions       1   2   3   4    
Using the influence of one's office constructively and  
  productively in the service of all students and their families  1   2   3   4    
Development of a caring school community    1   2   3   4 
Personal integrity        1   2   3   4    
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ISLLC Standard 6:  An education leader promotes the success of every student by  
understanding, responding to, and influencing the political, social, economic, legal, 
and cultural context.  
ELCC Standard 6.  Educational leaders have the knowledge and ability to promote 
the success of all students by understanding, responding to, and influencing the 
larger political, social, economic, legal, and cultural context.   
TN Standard G:  Diversity:  Responds to and inf luences the larger personal, political, 
social, economic, legal and cultural context in the classroom, school, and the local 
community while addressing diverse student needs to ensure the success of all 
students.  
 
Assess your knowledge and understanding of: 
 
Principles of representative governance that under gird  
  the system of American schools      1   2   3   4    
The role of public education in developing and renewing a  
  Democratic society and an economically productive nation  1   2   3   4    
The law as related to education and schooling    1   2   3   4    
The political, social, cultural and economic systems and  
  processes that impact schools      1   2   3   4    
Models and strategies of change and conflict resolution as  
  applied to the larger political, social, cultural and  
  economic contexts of schooling      1   2   3   4    
Global issues and forces affecting teaching and learning   1   2   3   4    
The dynamics of policy development and advocacy under  
  our democratic political system      1   2   3   4    
The importance of diversity and equity in a democratic society  1   2   3   4    
 
Assess the degree to which you engage in activities that  
demonstrate your belief in and commitment to: 
 
Education as a key to opportunity and social mobility   1   2   3   4    
Recognizing and responding to a variety of ideas, values,  
    and cultures        1   2   3   4    
Importance of a continuing dialogue with other decision  
  makers affecting education       1   2   3   4    
Actively participating in the political and policy-making  
  context in the service of education     1   2   3   4    
Using legal systems to protect student rights and improve  
  student opportunities recruiting and retaining diverse staff  1   2   3   4    
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TEACHER - ASSESSMENT OF ADMINISTRATOR  School ________________  
 
INSTRUCTIONS: Circle the number below that best reflects your perception of the 
administrator being surveyed based on their current level of competency with each item.  
         A score of 4 represents outstanding competency. 
         A score of 3 represents satisfactory competency. 
         A score of 2 represents limited competency or experience. 
         A score of 1 represents no competency or experience. 
 
Assess the degree to which the surveyed administrator engages in activities that  
demonstrate his/her belief in and commitment to: 
 
The educability of all       1   2   3   4    
A school vision of high standards of learning   1   2   3   4    
Continuous school improvement     1   2   3   4    
The inclusion of all members of the school community  1   2   3   4     
Ensuring that students have the knowledge, skills, and                  
   values needed to become successful adults   1   2   3   4    
A willingness to continuously examine one's own  
  assumptions, beliefs, and practices    1   2   3   4    
Doing the work required for high levels of personal  
  and organizational performance.     1   2   3   4    
           
 
Assess the degree to which the surveyed administrator engages in activities that  
demonstrate his/her belief in and commitment to: 
 
Student learning as the fundamental purpose of schooling 1   2   3   4    
The proposition that all students can learn    1   2   3   4    
The variety of ways in which students can learn   1   2   3   4    
Life- long learning for self and others    1   2   3   4    
Professional development as an integral part of  
  school improvement      1   2   3   4    
The benefits that diversity brings to the school community 1   2   3   4    
A safe and supportive learning environment   1   2   3   4    
Preparing students to be contributing members of society  
Focus on student learning and protection of instructional time 
Celebrating success and acknowledging failures 
Communication as a means of motivation and improvement 1   2   3   4    

 
Assess the degree to which the surveyed administrator engages in activities that  
demonstrates his/her belief in and commitment to: 
 
Making management decisions to enhance learning  
  and teaching        1   2   3   4    
Taking risks to improve schools     1   2   3   4    
Trusting people and their judgments    1   2   3   4    
Accepting responsibility      1   2   3   4    
High-quality standards, expectations, and performances  1   2   3   4    
Involving stakeholders in management processes   1   2   3   4    
A safe environment 
Mobilizing community resources to support the school mission 1   2   3   4    
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Assess the degree to which the surveyed administrator engages in activities that  
demonstrate his/her belief in and commitment to: 
 
Schools operating as an integral part of the larger community 1   2   3   4   
Collaboration and communication with families   1   2   3   4    
Involvement of families and other stakeholders in school  
  decision-making processes      1   2   3   4    
The proposition that diversity enriches the school   1   2   3   4    
Families as partners in the education of their children  1   2   3   4    
The proposition that families have the best interests of  
  their children in mind      1   2   3   4    
Resources of the family and community needing to  
  be brought to bear on the education of students   1   2   3   4    
An informed public       1   2   3   4    
 

       
 
 
Assess the degree to which the surveyed administrator engages in activities that  
demonstrate his/her belief in and commitment to: 
 
The ideal of the common good     1   2   3   4    
The principles in the Bill of Rights     1   2   3   4    
The right of every student to a free, quality education  1   2   3   4    
Bringing ethical principles to the decision-making process 1   2   3   4    
Subordinating one's own interest to the good of  
  the school community      1   2   3   4    
Accepting the consequences for upholding one's  
  principles and actions      1   2   3   4    
Using the influence of one's office constructively and  
  productively in the service of all students and their families 1   2   3   4    
Development of a caring school community   1   2   3   4 
Personal integrity       1   2   3   4    
 
 
Assess the degree to which the surveyed administrator engages in activities that  
demonstrate his/her belief in and commitment to: 
 
Education as a key to opportunity and social mobility  1   2   3   4    
Recognizing and responding to a variety of ideas, values,  
    and cultures       1   2   3   4    
Importance of a continuing dialogue with other decision  
  makers affecting education      1   2   3   4    
Actively participating in the political and policy-making  
  context in the service of education    1   2   3   4    
Using legal systems to protect student rights and improve  
  student opportunities recruiting and retaining diverse staff 1   2   3   4    

 
 

 


