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Rationale: The Use of Technology in Teaching Emancipation Literacy

Language arts, at the secondary level, has become awash with standardized tests—tests that districts use to show that they have met an arbitrary standard of “excellence” that does not manifest itself in equitable admission rates of minority students into colleges, nor into any other significant social change. In essence, as a minority teacher, I am fully aware that standardized tests, used as the only measurement of “excellence” does nothing more than propel the status quo. It is my personal mission that my role as educator encompasses more than propelling illusions of success. I have never felt that it is my role to “save” my students from the grips of life; rather, my goal is to “empower” my students to be critical thinkers—learners of not textbooks, or simplistic strategies, but of the world. 


In Chris Weber’s Nurturing the peacemakers in our students: A guide to writing and speaking out about issues of war and peace, he states that “learning becomes more meaningful when students can experience it” (2006, p. 3). The activities that I have designed connect literature with larger issues occurring in their worlds. Apartheid, the allegorical basis for Nadine Gordimer’s “Once Upon a Time,” is not a thing of the past—something to be forgotten. Oppression still resonates in the lives of millions of people in this world, and it is important for students to use literature as a way to personally connect to these broader social issues. 


The reciprocal nature of teaching and learning is, as Paulo Freire suggests, “political, and that teaching in a directive way is not problematic” (Ricci, 2002, p.144). This is a critical component of teaching emancipation literacy because teachers so often limit its scope to reading strategies in superficial or meaningless situations. The truth is that as members of a global society, students need to be able to use literacy to navigate themselves in politically charged situations. While the purpose of my activities is not to get the students to think of themselves in traditional forms of politics (i.e. democrat vs. republican), they are designed to get students to thinking about humanitarian issues pertinent to them; these issues are not neutral, and they are sure to stir deep emotions within the students. Students need to understand that neutrality, while convenient, is not reality and that having the ability to articulate their opinions in a way that is educated is critical for their success in life. “Once Upon a Time” uses eloquent phrasing to create distance between the author, and the audience—to hide for deeper, more indignant feelings about the oppressive nature of segregation. Students can see how the author uses a tone fit for a “fairy tale” when describing truly heinous events, which highlights the author’s own opinions about segregation and Apartheid. In turn, students have the opportunity to shed light on an issue that is relevant to them by incorporating literary techniques that mirror Gordimer’s.


Moreover, having students create fairy tales about humanitarian issues that are important to them requires students to use their creativity as a means of representing their research. According to Abigail Gonzalez and Dr. Laurie Miller Nelson’s article “Learner-centered instruction promotes student success,” suggests that students learn best when “learners actively engage in creating their own knowledge…by doing—rather than listening—in a hands-on, meaningful and highly applied environment” (2005, p.12). By having students conduct their own research, and create a narrative for it, they are in essence, “creating their own knowledge” and sharing their newfound knowledge with their peers. They also internalize the literary techniques utilized to convey their messages. 


Emancipation literacy is literacy that transcends past simplistic comprehension to a more holistic understanding of how one’s own cultural identity impacts how he/she interprets the world he/she inhabits. According to Donna E. Alvermann’s article “Reading adolescents’ reading identities: Looking back to see ahead,” he states that “culture can construct what counts as reading and who counts as a reader” (2001, p.676).  The activities in this unit are designed to give students a stake in the issues that are important to them—they are indeed “readers that count.”  As a high school teacher, it is a hard task to convince students that their voices do count—they have been told too many times that they don’t. They need to develop a voice for advocacy for both themselves and as positive forces in putting an end to social injustice.


That said technology is one of the most efficient, and effective avenues in which they can make their voices heard. According to Grabe and Grabe, it is important that teachers assume a constructivist approach as much as possible, since “students benefit most by finding and generating their own knowledge” (2007, p.122). However, constructivism in context to emancipation literacy is much more than how a student creates knowledge—it embodies “students’ points of view,” and challenges “students’ suppositions” (Marsh, 2007, p. 186). Using the “internet as a tool for inquiry” is an important skill that students need to develop, because it can foster autonomy of over their own learning by using resources other than the teacher (Grabe, 2007, p.201). In the lesson that I created, students are to use websites and databases as a means of finding information about the humanitarian issue they chose. This process also entails having students understand how to distinguish between valid sites, and sites that are not suitable for academic research. Furthermore, developing literacy as a form of liberation requires that students be critical “consumers” of the vast information at their disposal—that they not simply believe what they are told because they cannot differentiate between what is based on reality, and what is a fallacy.  

By incorporating technology, students are able to do more than answer questions over a story. They are able to engage in Bloom’s Taxonomy by building their comprehension of “Once Upon a Time,” through analysis of the story’s plot, characters, diction, etc., through evaluation of major themes within the story, and by applying the concepts Gortimer’s utilizes in the story in the creation of their own allegorical narratives. Moreover, students do utilize several of Gardner’s intelligences, including verbal-linguistic, musical, and visual-spatial intelligences.  Nonetheless, the point of the activities is not simply to cover these bases; the real reward comes from knowing that by allowing students to think critically, they can gain a true understanding of both the text, and their world. 
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Appendix: 
Self-Designed Assessment Tool 

And 

Sample Handouts
Self-Designed Assessment Tool
	Story Writing : Allegorical Tale of Humanitarian Issue



Teacher Name: Ms. Montalvo 


Student Name:     ________________________________________ 



	


	CATEGORY 
	4 
	3 
	2 
	1 

	Requirements 
	All of the written requirements (# of pages, # of graphics, type of graphics, etc.) were met. 
	Almost all (about 90%) the written requirements were met. 
	Most (about 75%) of the written requirements were met, but several were not. 
	Many requirements were not met. 

	Creativity 
	The story contains many creative details and/or descriptions that contribute to the reader's enjoyment. The author has really used his imagination. 
	The story contains a few creative details and/or descriptions that contribute to the reader's enjoyment. The author has used his imagination. 
	The story contains a few creative details and/or descriptions, but they distract from the story. The author has tried to use his imagination. 
	There is little evidence of creativity in the story. The author does not seem to have used much imagination. 

	Setting 
	Many vivid, descriptive words are used to tell when and where the story took place. 
	Some vivid, descriptive words are used to tell the audience when and where the story took place. 
	The reader can figure out when and where the story took place, but the author didn't supply much detail. 
	The reader has trouble figuring out when and where the story took place. 

	Action 
	Several action verbs (active voice) are used to describe what is happening in the story. The story seems exciting! 
	Several action verbs are used to describe what is happening in the story, but the word choice doesn't make the story as exciting as it could be. 
	A variety of verbs (passive voice) are used and describe the action accurately but not in a very exciting way. 
	Little variety seen in the verbs that are used. The story seems a little boring. 

	Characters 
	The main characters are named and clearly described in text as well as pictures. Most readers could describe the characters accurately. 
	The main characters are named and described. Most readers would have some idea of what the characters looked like. 
	The main characters are named. The reader knows very little about the characters. 
	It is hard to tell who the main characters are. 

	Problem/Conflict 
	It is very easy for the reader to understand the problem the main characters face and why it is a problem. 
	It is fairly easy for the reader to understand the problem the main characters face and why it is a problem. 
	It is fairly easy for the reader to understand the problem the main characters face but it is not clear why it is a problem. 
	It is not clear what problem the main characters face. 

	Illustrations 
	Original illustrations are detailed, attractive, creative and relate to the text on the page. 
	Original illustrations are somewhat detailed, attractive, and relate to the text on the page. 
	Original illustrations relate to the text on the page. 
	Illustrations are not present OR they are not original. 

	Solution/Resolution 
	The solution to the character's problem is easy to understand, and is logical. There are no loose ends. 
	The solution to the character's problem is easy to understand, and is somewhat logical. 
	The solution to the character's problem is a little hard to understand. 
	No solution is attempted or it is impossible to understand. 

	Title Page 
	Title page has a graphic or fancy lettering, has the title, author's name, illustrator's name, and the year. 
	Title page has the title, author's name, illustrator's name, and the year. 
	Title page has the 3 of the 4 required elements. 
	Title page has fewer than 3 of the required elements. 

	Focus on Assigned Topic 
	The entire story is related to the assigned topic and allows the reader to understand much more about the topic. 
	Most of the story is related to the assigned topic. The story wanders off at one point, but the reader can still learn something about the topic. 
	Some of the story is related to the assigned topic, but a reader does not learn much about the topic. 
	No attempt has been made to relate the story to the assigned topic. 


Notes: 
Sample Handout #1

Generating Relevant Questions Using Bloom’s Taxonomy
A sign of a critical thinker and reader is the ability to develop relevant, researchable questions in order to create a hypothesis as to what might happen next in a text, for example, or thesis.  It is so important, that it is stated as one of the Kansas standards that all high school students should meet.

Standard: KS 4.1.1: The student generates relevant, investigative, and researchable questions in order to create a hypothesis/thesis.

Bloom’s taxonomy is the “hierarchy” of question generating.  At each level of questioning, you are asked to interpret and interact with a text in a different way. 

Directions:  Read the “Skills Demonstrated” for each level of Bloom’s Taxonomy.  Knowledge is the lowest level of questioning, and Evaluation is the highest level of questioning.  

After you annotate Nadine Gordimer’s “Once Upon a Time,” generate questions about the text using each level (1 question per level). The quality of your questions should be a reflection of the level at which you interacted with the text; thus, your questions should reflect more than the obvious. Make sure your questions reflect your knowledge of literary devices, character development, figurative language, themes, allegory, etc.  

In addition to writing the question, answer your questions. Be thorough in your response.

 Length requirements:

· 1 sentence minimum for knowledge

· 2 sentences minimum for comprehension

· 3 sentences minimum for application

· 4 sentences minimum for analysis

· 5 sentences minimum for synthesis

· 6 sentences minimum for evaluation

Due next class period
Sample Handout #2

Empathy through Literature: Shedding Light on Humanitarian Issues
Nadine Gordimer’s “Once Upon a Time” is an allegorical tale that highlights the ills of segregation and the corruption spurred by government policies like Apartheid. Now it is your turn your research on your humanitarian issue into a cautionary tale for others. 

Here are the requirements for your allegorical tale:

· Your tale must have five points of allegorical comparison to your humanitarian issue. 

· Your tale must contain the following types of characters:

· A protagonist

· Antagonists

· Subordinate characters

· Your tale must contain a well developed setting that is allegorical to your humanitarian issue (the setting must serve a purpose, and be an integral part of the plot).

· Your tale must encompass a well-developed exposition, rising and falling action, climax, and resolution!

· 10-15 “pages” or “frames”

· Your tale must also include:

· Illustrations for each page 

· Sound effects and/or songs with each page

Your stories must be digital—they will be posted on the class wiki. You can use the following programs to create your tales:

· PowerPoint

· Microsoft Movie Maker

You can also incorporate Podcasts if you would like!

Content: Nadine Gordimer’s 


“Once Upon a Time”


�
Technology�
�






Stage 1 – Desired Results





Standard(s):


Standard 2:Literature


Benchmark 1: The student uses literary concepts to interpret and respond to           text.


Standard 2: Literature


Benchmark 2: The student understands       the significance of literature and its contribution to various cultures.�
�
Understanding(s):


Students will understand how literature 


explicates the cultural values of the respective 


Societies represented. Students will also 


understand how the author uses rhetorical devices


to exemplify the central themes.�
�



Essential Question(s):


What are some of the common purposes for      narrative writers?


In what ways do authors use narrative forms to explicate themes and cultural issues that are       pertinent to their life experiences within society?


As a writer, what cultural and societal issues          most influence your worldview? How would              you represent these in literary form?


�
�






ISTE* Standard(s) for Students:


Creativity and Innovation: Students demonstrate creative thinking, construct knowledge, and        develop innovative products and processes using technology.


Research and Information Fluency: Students         apply digital tools to gather, evaluate, and use information.�
�
NETS Standard(s) for Teachers:


Teaching, Learning, and the Curriculum: Teachers   implement curriculum plans that include methods         and strategis for applying technology to maximize student learning.


Planning and Designing Learning Environments          and Experiences: Teachers plan and design        effective learning environments and experiences supported by technology.


Understanding(s):


Students understand the important role that technology        plays in their ability to construct knowledge, as well as in     their ability to conduct academic research. Students will        also use technological tools as a means of displaying their understanding of the topic through creative endeavors.�
�
�
�
�
�
Essential Question(s):


How can you use technology as a creative outlet?


How can you use technology as a research tool?


How can you incorporate both your creativity and    your research to create an innovative         representation of your newfound knowledge?�
�
�
�
�
�






Standards for both reading and technology were taken verbatim from:


ISTE's Educational Technology Standards for Students. (2007). Retrieved May 10, 2008, from ISTE: International Society for Technology in Education: http://www.iste.org/Content/NavigationMenu/NETS/ForStudents/2007Standards/NETS_for_Students_2007.htm


NETS for Teachers. (2000). Retrieved May 10, 2008, from ISTE: International Society for Technology Education: http://www.iste.org/Content/NavigationMenu/NETS/ForTeachers/2000Standards/NETS_for_Teachers_2000.htm


 Kansas Reading Standards. (2006). Retrieved May 10, 2008, from Kansas State Department of Education: Leadership and Support for Student Learning: http://www.ksde.org/Default.aspx?tabid=142











Stage 2—Assessment Evidence





Performance Task(s) for Content:�
�
Students will:


Individually-- Annotate the text for:


Symbols and Figurative Language


Key plot elements


Allegorical elements


Character development


Central Themes


Bloom’s: Knowledge, Comprehension          Gardner’s: Verbal-Linguistic


In groups of 3—Create one question for each of            the six levels of Bloom’s Taxonomy using their annotations: 


Knowledge


Understanding


Application


 Analysis


Synthesis


Evaluation


Bloom’s: All                                                               Gardner’s: Verbal-Linguistic


In groups of 3—Students will create a key for         their questions. 


Bloom’s: All   Gardner’s: Verbal-Linguistic


Individually—


Students will create allegorical fairy tales      illustrating a humanitarian issue that is             important to them.


Bloom’s: All                                                              Gardner’s: Verbal-Linguistic, Visual-Spatial,    Musical


�
�
�
�
�
�






Performance Task(s) for 


Technology:


Students will:


As a group--Post their questions onto the class wiki. 


Individually--Answer the questions for at least one other group as threads.


Bloom’s: All                                                Gardner’s: Verbal-Linguistic


Individually—Students will conduct    research on their humanitarian issue.   Students will create properly cited     annotated bibliographies of five sources      that they find. 


Bloom’s: Knowledge, Understanding            Gardner’s: Verbal-Linguistic


They will use their research to create allegorical “2.0” fairy tales. They will      need to have five points of allegorical             comparison. 


Bloom’s: Application, Analysis,          Synthesis, Evaluation                          Gardner’s: Verbal-Linguistic,              Visual-Spatial, Musical





�
�
Other Evidence: Presentation of Tales�
�
�
�
�
�
�
�
�
�






The following sources were used in preparing these tasks:


Atherton, J.S. (2005). Bloom’s Taxonomy. Retrieved May 10, 2008, from Learning and Teaching: Bloom's taxonomy: http://www.learningandteaching.info/learning/bloomtax.htm  


Gordimer, N. (1989). "Once Upon a Time".


Theory of Multiple Intelligences. (2008, May 10). Retrieved May 10, 2008, from Wikipedia: http://en.wikipedia.org/wiki/Theory_of_multiple_intelligences.








Stage 3—Learning Plan





Learning Activities Related to 


Content:


Anticipatory Set: I will have the students brainstorm         about their favorite fairy tales. Possible answers: Snow      White, Sleeping Beauty, Cinderella, etc.


We will discuss the following questions:


What makes these stories fairy tales?


What are their similarities in plot development, character development, etc?


Why are they memorable?


What other characteristics set them apart from       other types of narratives?


From here, I will show them a brief PowerPoint about the history of their beloved fairy tales. We will discuss the evolution of fairy tales, from “tales for adults” to mild   mannered “children’s tales.”


Task 1: I will provide the students with background    information on Nadine Gordimer, and review “Apartheid”    (part of the World History Curriculum).


Task 2: I will have them read Nadine Gordimer’s “Once    Upon a Time,” a fairy tale designed as a cautionary tale          for adults. They will annotate the copy of the short story         for the following elements:


Symbols and Figurative Language


Key plot elements


Allegorical elements


Character development


Central Themes


Task 3: The students will then use their annotated story            to work in groups creating questions based on Bloom’s Taxonomy. 


Task 4: The students create a key (in complete sentences) for their questions.





�
Learning Activities:�
�






Learning Activities Related to 


Technology:�
Learning Activities:�
�
Task 5: Students will post their questions on the classroom wiki.


Task 6: Students will answer the questions for another group by posting threads.


Task 7: As a class, we will discuss their questions as a means of discussing Gordimer’s “Once Upon a Time.” We will talk about how she uses a common formula to shed light on the evils of apartheid and segregation. (Note: Task 7 pertains to content, but serves as a segue for their technology based projects).


Task 8: The students will research a humanitarian issue of interest to them (individually). They will each create an annotated bibliography of the five most valuable sources they found on websites and in databases.


Task 9: Using this information, the students will create their own fairy tales using a minimum five points of allegorical comparison. They will display their tales various forms of technology that incorporate both visuals, and sound along with the narrative itself.


Possible formats:


PowerPoint’s with integrated sound


Video Maker’s 


Podcasts


Websites


Task 10: Students will post their stories on the class wiki, and they will present them to the class. 














